Purpose -An exploration of the outputs of an internship programme, one of a number of campus-based sustainability activities that have been introduced at the University of Wales, Trinity Saint David, to encourage student-led campus-based greening initiatives. Design/methodology/approach -A Case Study approach was undertaken, allowing the researcher to investigate the programme in its real-life context. The researcher used multiple sources of evidence to gain as holistic a picture as possible. Findings -Interns report positive changes in their behaviours towards sustainability as well as encouraging feedback on their experiential learning, the development of their soft skills, and the creation of new knowledge. Moreover, students communicated perceived benefits for their future careers. The reported outcomes reflect mutually beneficial relationships for student and institution, for example raising the profile of campus greening activities; supporting the University's aim to embed sustainability throughout its campus, community and culture. Research limitations/implications -The researcher recognises the limitations of the research, in particular the small sample size, which has resulted primarily in qualitative results being presented. Practical implications -Feedback from previous interns will be used to shape future internships. In particular, INSPIRE will look for opportunities to work more closely with University operations, departments, faculties and alongside University staff, both academic and support staff. Social implications -Following student feedback, INSPIRE will give students opportunities for wider involvement including an opportunity to propose their own projects in order to shape future internships that meet the needs of student body on campus. Originality/value -Despite being one case study from one institution, the research highlight the value of such programmes for other institutions.
Introduction
In this paper the author presents an exploration of the outputs of an internship programme, one of a number of campus-based sustainability activities that have been introduced at the University of Wales, Trinity Saint David, to encourage student-led campus-focussed sustainability initiatives. The internship programme, which has been running for five years, aims to promote campus greening activities and incentivise students to participate in the University's journey to sustainability. The researcher adopted a Case Study approach to investigate the internship programme. This was considered to be the most appropriate tool for exploring the programme as Case Studies are specific, they can be defined spatially, temporally and by their context (Robson and McCartan, 2016) . Indeed, it has been demonstrated that individual case studies have a well-founded place in research and they can (Yin, 2014) . In this instance, a single Case Study approach allowed the researcher to investigate an existing activity, within its real-life context, using multiple sources of evidence. Previous research has highlighted the importance of offering opportunities such as internship programmes linked to community service, sustainability and/or justice issues to Higher Education Institution (HEI) students. For example, identity institutional support (including the provision of internships) as one of seven critical dimensions that HEIs must be implementing if they are to consider themselves on the (advanced) path to sustainability. Indeed, there are examples in the literature that suggest student internship programmes can be mutually beneficial relationships for both the student and the placement/project in which they are placed. Examples include fostering student growth, enhancing the relationship between academia and business (e.g. university campus operations); and can challenge academics to include current sustainability issues in their learning and teaching. Undeniably real-world experience is essential to the development of well-prepared graduates and provides students with an opportunity to interact with various levels of personnel . Certainly, many researchers writing on developing students' sustainability expertise share the conviction that contextual, constructivist, and collaborative learning approaches involving stakeholders, best support the development of the skills needed to tackle real-world sustainability problems (see Sterling and Thomas, 2006; Rowe, 2007; Segalàs et al., 2011; Wiek et al., 2011) . Students benefit from learning through projects like internships, not only specific sustainability challenges, but also from the interpersonal skills (skills to interact with others properly), the 'systems thinking' skills (seeing and talking about reality that help us better understand and work with systems to influence the quality of our lives), and the 'change agent' skills (helping an organisation transform itself) they gain (Rowe, 2007) .
Whilst a number of individual case studies on the benefits of problem-based and project-based learning in specific sustainability modules/programmes to both students and institutions have been published (e.g. Wiek et al., 2014) , few studies have examined extra-curricular institution-wide initiatives; and in particular few have provided detailed student feedback on the value of such programmes. 1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59 introduction of Wales' Sustainable Development Law, 'The Well-being of Future Generations (Wales) Act 2015', the well-being of future generations must be central to government decision-making. In other words, public bodies must make sure that when making decisions they take into account the impact they could have on people living their lives in Wales in the future. It expects them to work together better, to involve people reflecting the diversity of Wales' communities, to look to the long term as well as focusing on now, and to take action to try to stop problems getting worse, or even stop them happening in the first place (Welsh Government, 2015) . The University therefore has an integral role to play in providing students with the knowledge, skills and capabilities needed to build capacity and importantly resilience for a sustainable future for Wales and its South West region.
Institute of Sustainable Practice, Innovation and Resource Effectiveness
The Institute of Sustainable Practice, Innovation and Resource Effectiveness (INSPIRE), established in 2012, is a virtual institute which provides a focus for Sustainable Development activities across the University. INSPIRE's role is to work across academic and support structures to deliver on the University's strategic priorities and embed Sustainable Development through its learning, teaching, curricula, campuses, community and culture. Through INSPIRE the University aims to:  Develop curriculum-related delivery to ensure that students are provided with the knowledge, skills and attitudes that will equip them for their future contribution to the economy, community and environment;  Develop a research and innovation capacity focused on the core strengths of the University;  Develop its campuses to the highest standards of environmental performance; and  Contribute to local communities by giving particular regard to issues of sustainable rural and urban communities and the development of South West Wales as a low carbon region. Since the establishment of INSPIRE, UWTSD has been growing its commitment to institution-wide sustainability. As part of that commitment, INSPIRE is dedicated to building a community of graduates that are equipped to make a positive contribution to (Welsh) society on leaving the University. An example of this is INSPIRE's internship programme.
The Internship Programme
INSPIRE's internship programme, which was set up in the 2013-14 academic year to promote campus greening activities and incentivise students to participate in the University's journey towards sustainability, started as a reward scheme, run in partnership with the Students' Union, for students prepared to make 'One Planet Living' commitments. Initially nine internships positions were created, with three students on each of the University's principle campuses. These students were tasked with working on the following programmes:  Fair-trade interns: promote Fair-trade and develop the University's commitment to Fairtrade activity, through organising and hosting events and boosting student involvement.  Green Impact interns: have more of an operational and organisational focus, playing an active role in making the University more sustainable through the delivery of the 'green impact' programme; and  Sustainability Exchange interns: promote and organise opportunities for staff and students to share ideas, news and views on sustainability issues within the University and the wider community. The programme, now in its fifth year, provides an opportunity for paid work experience, whilst encouraging students to participate in and support sustainability-related projects as well as the University's wider sustainability ambitions. Staff from INSPIRE and the University's sustainability delivery team (operations) mentor the interns as they develop their sustainability knowledge, skills and passions. Interns are expected to work both 1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59 independently and in teams, meeting regularly with INSPIRE/sustainability delivery team staff, a nominated Students' Union representative and each other. All interns are encouraged to be dynamic, creative and to forge links with the student body and relevant external groups and organisations.
Research on the internship programme took place during the 2017-18 academic year. Multiple sources of evidence were used to investigate this Case Study as an existing activity, within its real-life context. This included gaining detailed feedback from the interns on their experiences of the internship programme, what they learnt from completing the internships, their soft skills development and their recommendations for future interns and potential future projects.
Measuring the value of INSPIRE's internship programme
A number of activities and measures have been put in place to help support as well as determine the value of INSPIRE's internship programme, measuring the significant benefits of the scheme to both the individual student and the University as a whole. Some to the activities and measures described below have been in place since the scheme's inception in 2013-14, for example the monthly activity reports; whilst others have been introduced more recently, such as the soft skills tracker, which was introduced for the Case Study research in 2017-18.
Monthly activity report
Students must complete an activity report each month. They also use this report to plan their schedule of works for the coming month(s). They are asked to describe the key activities undertaken during the month including information on how they prepared for it, the number of hours worked (both to prepare for and deliver the activities), and the number of people involved/reached as a direct result of the activities. They are asked to briefly describe what they learnt from the internship that month. They are also asked to summarise their plans for the next month(s) and state any resources they require the following month(s) to fulfil their plans. This helps both the student and INSPIRE/the sustainability delivery team to monitor progress, to identify any issues arising, and specific support that might be needed to progress the internship.
Soft skills Tracker
A soft skills tracker was introduced in the 2017-18 academic year. At the end of each month, interns rate their key employability skills via a soft skills tracker. They score themselves on a scale between 1 and 10, where 1 is 'Very Little Understanding' and 10 is 'High Level of 
Case Studies
Students are asked to prepare case studies that can be shared through INSPIRE and the University's webpages, including via social media. This supports the dissemination of the interns' work and provides them with published evidence of the contribution they have made to life on campus at the University.
Go Green Week
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Many of the INSPIRE interns work towards activities for 'Go-Green' Week. GoGreen Week is the People & Planet's annual national week of campus-based action on Climate Change in schools, colleges and universities in the UK. People & Planet are a student-led movement that empowers young people with the skills, confidence and knowledge they need to make change happen, at home and globally (People and Planet, 2018) . Go-Green Week brings together a range of activities to UWTSD campus life (and neighbouring community) for one week in February and includes public debates, film screenings, promotion of environmental campaigns, beach clean-ups and much more. Sustainable Development and the Well-being of Future Generations On-line Certificate
In the 2017-18 academic year INSPIRE launched a new on-line certificate on Sustainable Development and the Well-being of Future Generations. During the course of the certificate, participants predominantly learn about Wales' Sustainable Development Law, the 'Well-being of Future Generations (Wales) Act 2015'. The Act defines Sustainable Development as 'the process of improving the economic, social, environmental and cultural well-being of Wales by taking action, in accordance with the Sustainable Development principle, aimed at achieving the Well-being Goals' (Welsh Government, 2015) . The certificate takes participants through each of the Sustainable Development or Well-being Goals and looks at why they were established (with a focus on the spirit of the Act, not legislation); and explores and proposes approaches that may move Wales forward towards achieving these Goals. It also looks at how the Welsh Goals relate to the United Nation's Sustainable Development Goals (UN SDGs) (UN, 2018) . Participants have an opportunity to consider what the Well-being Goals mean for them, their studies/employment, and their future as Welsh citizens. For participants not physically in Wales or not intending to stay in Wales on completion of their studies, the insight into the UN SDGs provided is pertinent. INSPIRE now asks that all interns (and those wanting to be interns in the future) take part in the certificate in order to deepen their understanding of Sustainable Development and the seven Well-being Goals of the Act.
Annual Report
Interns write an annual report on completion of their project, with a focus on recounting their experiences including a demonstration of the knowledge they have gained. As part of this process, they are asked to explain the following:  What they feel they have gained from their internship;  What the greatest challenges were and how they worked to overcome them;  Whether they learnt anything new;  If they could do something different, what would it be;  Were they happy with the level of support they received;  How useful they think the internship was for the future e.g. employment; and  Whether or not they would recommend the internship programme to others.
Feedback Questionnaire Survey
In addition, during the 2017-18 academic year an online survey was developed to gain feedback from previous years' interns (before the introduction of more recently introduced reporting requirements). Questions are used to establish why they decided to complete and internship with INSPIRE, what the key deliverables from the internship were, how they think their internship helped with their employability, the hard and soft skills they gained and recommendations for future internships.
Sustainability Quiz
Finally, 2017-18 academic year interns were asked to take part in a sustainability quiz at the start of their internships. The quiz, adapted from a questionnaire produced by the Oregon Episcopal School in 2006 was first used by the researcher in 2006 to examine built environment students' understanding of sustainability Hayles Page 5 of 36 International Journal of Sustainability in Higher Education   1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59  60   n  a  t 
Case Study Results
Since 2013 INSPIRE has supported 50 internships. These paid internships have given undergraduate students experience running campus-based sustainability initiatives over the course of an academic year. All participating students were encouraged to run their own activities, in their own way, under the supervision of their mentor. Table 1 outlines the crosssection of intern activities undertaken over the five years that the scheme has been running. 
Although the titles of the internships have evolved over time, the principal aims have remained the same, with a focus on: Energy, Waste and Recycling; Green Impact; and Fairtrade and Sustainable Food on campus. More recently internships were introduced that support the promotion and dissemination of sustainability and greening activities on campus through: Events and Campaigns; and Blog and Design. For an example of activities achieved by interns over the course of an academic year, see Table 2 .  Designed a logo for UWTSD Go Green Week.  Created an animation for Go Green Week from tealeaves, featured on the TV Screens in reception spaces on campus over the week.
5 Harmony at UWTSD is defined as an expression of wholeness, a way of looking at ourselves and the world of which we are part. It is about connections and relationships. The emotional, intellectual and physical are all connected. We are connected to our environments, both built and natural; and all the parts of our communities and their environments are connected, too. Harmony asks questions about relationship, justice, fairness and respect in economic, social and political relationships. As an integrative discipline it can be expressed in ideas and practice. 
Students are asked to write short case studies on their experience which can be shared via the INSPIRE blog and other social media platforms. Examples of two such case studies are outlined in Table 3 . 
INSPIRE Internship

Case Study Summary
Blog & Design
The main responsibility of my role is to create visual material to promote the event and rebranding such as: new logo design for Energy Shut Down Campaign; design poster for the campaign; new logo for Go-Green Week; and Go-Green Week and Fairtrade fortnight promotional material. It was a big challenge for me as an illustrator that work with traditional media and mainly involve in picture book. What I have learnt in the previous year really helped, I knew how to start working by carried out research in specific area and was able to create the outcome and meet deadline. I am extremely pleased with my hand drawn and digitally edited image. My confidence grew after working on my first poster design and at the same time challenging myself to improve my digital skill. I have also explored in typography and composition besides using new digital software. It was a lot easier for me when I had to design a new logo for Go Green Week after gaining the experience before. I managed to create a 30-second motion graphic for the campaign, which aim to raise awareness of the environment and the wellbeing of the future generations. I was new to Adobe After Effect, I am happy with this achievement, and that I managed to learn new technique and media, which I have difficulties dealing working with. I received a lot of support from my line manager, feedback on my work and guidance on how to complete a task. It was a great experience for me to be able to work with other interns and support them with my works. It is a valuable experience for me as an illustrator and design working on the briefs giving by my manager and other interns. Their feedback and comments enable me to improve and become more comfortable and confidant working with a client.
Fairtrade & Sustainable Food
Applying for the INSPIRE internship at the beginning of my third year was always a risky move. For the last two years I'd heard an endless amount of students who had found third year harder than they had expected, but none the less I was hoping to expand my knowledge of Sustainability at the time and this seemed like a pretty good way to get some experience under my belt. After not specifying which internship I was interested in applying for, I was assigned with the Fair Trade & Sustainable Food internship -which was brilliant timing because my Dissertation tutor had been assigned the perfect dissertation project for me a few days prior. My Dissertation topic was based on a new Sustainable food label, assigned to me from an organisation called The One Planet Council, who are a government supported independent body. So, my dissertation and internship seemed to fall hand in hand with each other, but I had no idea just how much the INSPIRE internship would help me on so many different levels. It gave me the chance to practice several skills such as event management, time keeping, public speaking and so much more -transferable skills, which will prove to be useful, in the future I'm sure. Throughout the length of the internship, my interest in Sustainability steadily rose as I found out more and more information regarding the subject, thanks to both the internship and my dissertation. Now that the Internship is coming to an end, it has inspired me to progress into a Sustainability based career. With this in mind, I started applying for online internships with Fair Trade organisations in several different countries, not really expecting anything to come of it -but I was wrong. The World Fair Trade Organisation provide Online Communications internships so I applied for it, for the experience if nothing else. After a conversation with the representatives at the WFTO, they recommended I took a position in their global HQ in Europe! In addition, three of the measures described above have been examined more closely for the Case Study research project, namely: Sustainability quiz (perceptions and awareness); Soft skills tracker (employability skills); and Final reports. 
Sustainability Quiz
The Sustainability Quiz was introduced in the 2017-18 academic year to give interns an opportunity to reflect on their perceptions, awareness and knowledge of sustainability issues before starting their internships 6 . The results of this initial quiz are compared with the recorded development of their soft skills and feedback from their final reports, to evaluate any benefits derived from undertaking the internship. An analysis of distinct issues, themes or concepts was undertaken by extracting keywords from responses to each question posed in the sustainability quiz. This was used to help interpret, compare and summarise the interns' responses. A summary of the results can be found in Table 4 . Table 4 : A summary of distinct issues, themes and concepts from the sustainability quiz
Topic
Distinct issues, themes and concepts 1
Definition of sustainability
What is your definition of sustainability?
 Guaranteeing resources for future generations;  Avoiding resource depletion / destruction -not making things worse;  Balancing environmental, economic and social concerns;  Being aware of human and environmental interactions including consciousness of own impact on the (natural) environment; and  Saving the world.
2
Impact of sustainability on student/work life?
How has the concept of sustainability impacted your professional/student life?
 Make more informed [purchasing] choices  Thinking before acting  Travel choices e.g. driving a car less/use public transport more  Reduced resource consumption e.g. paper, paint, food, energy, water  Curriculum led to new interest/passion  Awareness of the University's impact on the surrounding area/waste created. 3
Impact of sustainability on personal life?
How has the concept of sustainability impacted your personal life?
 Spiritual response / global consciousness  Make more informed purchasing choices e.g. food, recycled/repurposed clothes, second hand books, eco-refill packs  Travel choices e.g. driving a car less  Greater awareness of [unsustainable] choices we make as a family  As a parent I want to leave the world a better place for my children and my children's children  More conscious of impact of littering and biodiversity reduction Influencers  Wanting to make a difference  A love of animals /nature programmes/wildlife charities 6 The intention is to run the quiz again at the end of their internships so that they can see how their answers have changed and potentially increased in complexity / sophistication (after following time spent focusing on sustainability issues.  Recycling  Walking / using public transport in preference to driving  Energy and water conservation  Ethical purchasing including buying local (products and groceries)
Immediate Action
If you were dictator of the world, what would you require all of the countries to do immediately to save our environment?
 Phase out fossil fuels in favour of renewables/environmentally friendly sources  Car-free days / cities  Ban plastics / ensure everything that is manufactured is reusable  Invest in education
Soft Skills Tracker
Much of the learning shared by the interns through their final (as well as monthly) reports reflects on the soft skills they have gained from taking part in the internship programme. From this academic year, for the purposes of the Case Study, students have been asked to rate their key enterprise and employability skills via a soft skills tracker. Figure 1 provides an overview of the results of the interns' self-tracking of soft skills over a six-month period (November 2017 -April 2018 . Interns only provided complete data for five of the eight soft skills, as a result 'Time Management'; 'Organised'; and 'Computer/IT Skills' are omitted from the graph. 
Internship Final Reports
In addition to providing a report of their activities during the course of their internships, the interns' final reports has been used to interpret what they have learnt from the projects they have been involved in and in particular, the knowledge they have gained along the way. When asked to describe what skills and new knowledge they have gained from their internship experience, students described new knowledge, practical application and research skills, for example: "I am more confident with my digital skills e.g. creating artwork using AdobeInDesign and After Effect" (Blog and Design internship); "I learnt to work remotely and communicate mainly through dropbox and email" (Green Impact intern); "I feel I grew as a designer and improved my ability to understand design briefs (Blog and Design internship); "Skills in auditing" (Energy, Waste & Recycling and Green Impact internships); and "Questionnaire design" (Energy, Waste & Recycling internship).
More than one intern highlighted time management as their greatest challenge, juggling the expectations of the internship with their university studies. Other challenges included persuading external organisations to take part in university campus-based green events such as Fairtrade fortnight. Energy, Waste & Recycling interns described inertia from other students as a major challenge, for example:
"Student engagement has been slow" (Energy, Waste & Recycling internship); 
"Engaging students in activities was by far the biggest challenge" (Energy, Waste & Recycling internship).
When asked to pinpoint exactly what they will take away from the internship, students described how much their knowledge and understanding of sustainability had increased during the internship:
"I learnt a lot about sustainability" (Blog and Design intern); and "Taking the Sultest, Well-being of Future Generations Certificate and volunteering for Green Impact increased my knowledge of sustainability" (Blog and Design intern).
Whilst other students referred to the experiential learning:
"Learning how the University recycles was fascinating" (Energy, Waste & Recycling internship); "I learnt that the majority of students aren't as engaged in sustainability as they should be. However I also learnt that there are a number of fantastic staff and student that go the extra mile, which is inspiring" (Energy, Waste & Recycling internship); and "I learnt to let people help me!" (Energy, Waste & Recycling internship).
When asked what they would have done differently given the opportunity to undertake an internship again, students referred to behaviours they would change:
"I would make more of an effort to attend events, taking more photos for the Blog and The level of support given to students was considered appropriate and sufficient by all students. Monthly meetings and regular email exchanges proved effective and adequate in support of the delivery of internship activities. The most recent cohort of students particularly liked the monthly reporting with built in feedback loops, work planner and skills 1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59  60   n  a  t "I have already recommended it to many students because it [provides] invaluable work experience" (Green Impact internship); "I would, and have already, recommended this experience to other students. I feel that it is valuable activity which can help our University promote and grow its sustainable purpose" (Energy, Waste & Recycling internship); "This is my second year as an [INSPIRE] intern and I would without doubt recommend that other students put themselves forward" (Energy, Waste & Recycling internship); and 
"This is a positive for life after university, to prepare for the world of employment" (Energy, Waste & Recycling internship).
Discussion
As reported above, participating students describe a number of benefits to taking part in INSPIRE's internship programme. These benefits have for the purposes of this research been categorised and summarised as: knowledge acquisition; behaviour change; skills development; and career progression. In addition, substantial reported outputs represent significant and important advances for the University, as it strives for more sustainable campus environs. Indeed, many of the perceived advantages of the programme support the earlier aforementioned research of Sterling and Thomas (2006) ; Rowe (2007) ; and , who propose that student sustainability programmes should be collaborative learning environments, involving stakeholders and real-world experiences (Sterling and Thomas, 2006; ; and consider this the optimum approach for fostering student 'growth' and consequent development of their interpersonal, systems thinking and change agent skills (Rowe, 2007) .
Knowledge acquisition
The sustainability quiz captured students' aspirations for the internship as well as gaining valuable insight into their knowledge, perceptions and awareness of sustainability. When asked about their primary reasons were for completing the internship, a desire to gain professional, transferrable skills and knowledge was highlighted. The interns were able to pinpoint new knowledge and skills gained from the internships and identified tangible knowledge and skills such as digital skills, skills in auditing and questionnaire design, in their final reports.
Behaviour change
A focus on sustainability appears to impact/influence the interns' decision-making and they reported that they are inclined to take more time to think before acting. Some of these reported behaviours were not as a direct result of the internship programme, however the internship experience may have an impact/focus the mind. From trying to reduce resource consumption to making more informed choices with respect to food, recycled/repurposed clothes, second hand books, eco-refill packs, alongside making informed travel choices; the students report behaviours both at home and at the University that reflect sustainable decision-making and a desire to make a difference.
Experiential learning
Students have been able to observe and experience greening activities on campus including continuing improvements in campus waste minimisation and new recycling targets. For others, their experiential learning focussed on people. This included both experiencing the positive impact engaged staff (and students) can have on driving change for sustainability, but also finding that student engagement was, for them, the biggest challenge. This highlighted the importance of the internship programme in promoting sustainability and greening activities on campus amongst the student body.
Development of soft skills
The soft skills tracker (Figure 1 ) corroborates feedback reported in the interns' monthly and final reports in reference to the interns' perceived positive development of their enterprise and employability skills. Over the six months that they tracked themselves, students reported an overarching improvement across five of the eight skills tracked (communication, leadership, problem solving, project management and teamwork). They provided incomplete data for three other skills (time management, organised and computer/IT skills) and as a result, it was not possible to map their progress. One student reported that they wished they had planned their time better. Overall, the students found it useful to think Page 14 of 36 International Journal of Sustainability in Higher Education   1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59  60   n  a  t 
about the value of transferrable skills and consider whether they were improving/need help with them, over the course of the internship. In the future, students may benefit from a greater focus on and support developing their soft skills as an integral part of the internship training programme, rather than as a bi-product of the internship. After all, when asked why they wanted to take part in the internship programme, gaining professional, transferrable skills was a motivating factor.
Career progression
At the beginning of their internships, students expressed a desire to work in careers where they could help people and share the wider sustainability message through their jobs. By the end of their internships, students were able to identify and communicate with greater complexity, how they could use their experiences to meet these overarching aims. For example, some students could see how a deeper understanding of sustainability might now influence their future career choices, e.g. planning to base a future career around sustainability. Whilst others could already identify real-life impacts, such as strengthening their Curriculum Vitae, being a focus of discussions at job interviews, and even being successful in securing relevant work, e.g. two students now employed by the UWTSD Students' Union are already using their internship experiences to bring about transformative change.
Feedback for INSPIRE
All students reported the level of support given by INSPIRE and the sustainability delivery team as appropriate and satisfactory. However students did also suggest that they might have liked to be physically based in one of the University operations/estate departments and use 'embedding' opportunities to better understand the workings of the department/wider institution. Students were also keen to develop their own internship programmes and extend their internships over more than one academic year. This feedback has been passed on to INSPIRE and sustainability delivery team members for consideration going forward to the 2018-19 academic year.
Limitations of the study
The researcher recognises the limitations of the research; in particular, the small sample size, which has resulted primarily in qualitative results being presented. The researcher used multiple sources of evidence to gain as holistic a picture as possible; but due to the sample size the study presented, the results are principally descriptive in nature. A longitudinal study is planned for the future, in order to collect multiple data sets for a more rigorous investigation.
Conclusions
In this paper the author presents an exploration of the outputs of an internship programme, one of a number of campus-based sustainability activities that have been introduced at UWTSD to encourage student-led campus-based greening initiatives. A Case Study approach was undertaken, allowing the researcher to investigate the programme in its real-life context during the 2017-18 academic year.
INSPIRE interns' feedback on their experiences of taking part in the programme are constructive. Interns report positive changes in their behaviours towards sustainability as well as encouraging feedback on their experiential learning, the development of their soft skills, and the creation of new knowledge. In addition, they communicated perceived benefits for their future careers, with a number of students having already used the experience as a springboard to starting out on their chosen career paths. Moreover, the internship programme has raised the profile of campus greening activities, supporting the University's aim to embed sustainability throughout its campus, community and culture (in addition to and 
complimenting its learning, teaching and curriculum embedding activities). Indeed, reported outcomes from UWTSD's internship programme reflect the mutually beneficial relationships for student and institution as described by researchers such as Rowe (2007) . This study was designed to add value to the existing internship programme, with results fed back into the rolling programme; both to the students who took part in the study as well as staff engaged in designing and facilitating the internship programme. The intention being to add value to the programme through the encouragement of best practice and continuous improvement.
Way forward
Consequently, feedback from previous interns will be used to shape future internships at UWTSD. In particular, for the next academic year, INSPIRE will look for opportunities to work more closely with University operations/departments/faculties and alongside University staff (both academic and support staff). INSPIRE will also consider lengthening internship timeframes, extending them beyond the traditionally used academic year, where requested by the intern and required for the project. There will also be a call for project proposals from undergraduate students in order to shape future internships that meet the needs of the student body on campus in support of campus greening activities. Finally, it is intended that the data collected during the 2017-18 academic year will continue to be collected annually. This, alongside best practice published by others, will be used to inspire continuous improvement internally as well as to share experiences through the publication and promotion of the work of UWTSD and INSPIRE externally. 5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59 
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Fairtrade & Sustainable Food
Applying for the INSPIRE internship at the beginning of my third year was always a risky move. For the last two years I'd heard an endless amount of students who had found third year harder than they had expected, but none the less I was hoping to expand my knowledge of Sustainability at the time and this seemed like a pretty good way to get some experience under my belt. After not specifying which internship I was interested in applying for, I was assigned with the Fair Trade & Sustainable Food internship -which was brilliant timing because my Dissertation tutor had been assigned the perfect dissertation project for me a few days prior. My Dissertation topic was based on a new Sustainable food label, assigned to me from an organisation called The One Planet Council, who are a government supported independent body. So, my dissertation and internship seemed to fall hand in hand with each other, but I had no idea just how much the INSPIRE internship would help me on so many different levels. It gave me the chance to practice several skills such as event management, time keeping, public speaking and so much more -transferable skills, which will prove to be useful, in the future I'm sure. Throughout the length of the internship, my interest in Sustainability steadily rose as I found out more and more information regarding the subject, thanks to both the internship and my dissertation. Now that the Internship is coming to an end, it has inspired me to progress into a Sustainability based career. With this in mind, I started applying for online internships with Fair Trade organisations in several different countries, not really expecting anything to come of it -but I was wrong. The World Fair Trade Organisation provide Online Communications internships so I applied for it, for the experience if nothing else. After a conversation with the representatives at the WFTO, they recommended I took a position in their global HQ in Europe! 1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59  60   n  a  t 
Introduction
In this paper the author presents an exploration of the outputs of an internship programme, one of a number of campus-based sustainability activities that have been introduced at the University of Wales, Trinity Saint David, to encourage student-led campus-focussed sustainability initiatives. The internship programme, which has been running for five years, aims to promote campus greening activities and incentivise students to participate in the University's journey to sustainability. The researcher adopted a Case Study approach to investigate the internship programme. This was considered to be the most appropriate tool for exploring the programme as Case Studies are specific, they can be defined spatially, temporally and by their context (Robson and McCartan, 2016) . Indeed, it has been demonstrated that individual case studies have a well-founded place in research and they can yield worthwhile outcomes (Yin, 2014) . In this instance, a single Case Study approach allowed the researcher to investigate an existing activity, within its real-life context, using multiple sources of evidence.
Previous research has highlighted the importance of offering opportunities such as internship programmes linked to community service, sustainability and/or justice issues to Higher Education Institution (HEI) students. For example, identity institutional support (including the provision of internships) as one of seven critical dimensions that HEIs must be implementing if they are to consider themselves on the (advanced) path to sustainability. Indeed, there are examples in the literature that suggest student internship programmes can be mutually beneficial relationships for both the student and the placement/project in which they are placed. Examples include fostering student growth, enhancing the relationship between academia and business (e.g. university campus operations); and can challenge academics to include current sustainability issues in their learning and teaching. Undeniably real-world experience is essential to the development of well-prepared graduates and provides students with an opportunity to interact with various levels of personnel . Certainly, many researchers writing on developing students' sustainability expertise share the conviction that contextual, constructivist, and collaborative learning approaches involving stakeholders, best support the development of the skills needed to tackle real-world sustainability problems (see Sterling and Thomas, 2006; Rowe, 2007; Segalàs et al., 2011; Wiek et al., 2011) . Students benefit from learning through projects like internships, not only specific sustainability challenges, but also from the interpersonal skills (skills to interact with others properly), the 'systems thinking' skills (seeing and talking about reality that help us better understand and work with systems to influence the quality of our lives), and the 'change agent' skills (helping an organisation transform itself) they gain (Rowe, 2007) .
Whilst a number of individual case studies on the benefits of problem-based and project-based learning in specific sustainability modules/programmes to both students and institutions have been published (e.g. Wiek et al., 2014) , few studies have examined extra-curricular institution-wide initiatives; and in particular few have provided detailed student feedback on the value of such programmes.
The Case Study
University of Wales, Trinity Saint David
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International Journal of Sustainability in Higher Education   1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59  60   n  a  t UWTSD has a clear national profile in Wales, with many of its staff and students speaking the Welsh language and there are opportunities for students to undertake their studies through the medium of Welsh. Indeed the University's strong presence in South West Wales makes it an important voice in the region. Many students are locals, living and working in the region. They also intend to live and work in the region on completion of their studies, many of them within the public sector. Indeed their contribution to the local region, its economy, environment and culture are readily identifiable (UWTSD, 2015) . With the introduction of Wales' Sustainable Development Law, 'The Well-being of Future Generations (Wales) Act 2015', the well-being of future generations must be central to government decision-making. In other words, public bodies must make sure that when making decisions they take into account the impact they could have on people living their lives in Wales in the future. It expects them to work together better, to involve people reflecting the diversity of Wales' communities, to look to the long term as well as focusing on now, and to take action to try to stop problems getting worse, or even stop them happening in the first place (Welsh Government, 2015) . The University therefore has an integral role to play in providing students with the knowledge, skills and capabilities needed to build capacity and importantly resilience for a sustainable future for Wales and its South West region.
Institute of Sustainable Practice, Innovation and Resource Effectiveness
The Internship Programme
INSPIRE's internship programme, which was set up in the 2013-14 academic year to promote campus greening activities and incentivise students to participate in the University's journey towards sustainability, started as a reward scheme, run in partnership with the 1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59  60   n  a  t 
Students' Union, for students prepared to make 'One Planet Living' commitments. Initially nine internships positions were created, with three students on each of the University's principle campuses. These students were tasked with working on the following programmes:  Fair-trade interns: promote Fair-trade and develop the University's commitment to Fairtrade activity, through organising and hosting events and boosting student involvement.  Green Impact interns: have more of an operational and organisational focus, playing an active role in making the University more sustainable through the delivery of the 'green impact' programme; and  Sustainability Exchange interns: promote and organise opportunities for staff and students to share ideas, news and views on sustainability issues within the University and the wider community. The programme, now in its fifth year, provides an opportunity for paid work experience, whilst encouraging students to participate in and support sustainability-related projects as well as the University's wider sustainability ambitions. Staff from INSPIRE and the University's sustainability delivery team (operations) mentor the interns as they develop their sustainability knowledge, skills and passions. Interns are expected to work both independently and in teams, meeting regularly with INSPIRE/sustainability delivery team staff, a nominated Students' Union representative and each other. All interns are encouraged to be dynamic, creative and to forge links with the student body and relevant external groups and organisations.
Measuring the value of INSPIRE's internship programme
Monthly activity report
Soft skills Tracker
A soft skills tracker was introduced in the 2017-18 academic year. At the end of each month, interns rate their key employability skills via a soft skills tracker. They score themselves on a scale between 1 and 10, where 1 is 'Very Little Understanding' and 10 is 'High Level of Understanding': 
Case Studies
Go Green Week
Many of the INSPIRE interns work towards activities for 'Go-Green' Week. GoGreen Week is the People & Planet's annual national week of campus-based action on Climate Change in schools, colleges and universities in the UK. People & Planet are a student-led movement that empowers young people with the skills, confidence and knowledge they need to make change happen, at home and globally (People and Planet, 2018) . Go-Green Week brings together a range of activities to UWTSD campus life (and neighbouring community) for one week in February and includes public debates, film screenings, promotion of environmental campaigns, beach clean-ups and much more.
Sustainable Development and the Well-being of Future Generations On-line Certificate
In the 2017-18 academic year INSPIRE launched a new on-line certificate on Sustainable Development and the Well-being of Future Generations. During the course of the certificate, participants predominantly learn about Wales' Sustainable Development Law, the 'Well-being of Future Generations (Wales) Act 2015'. The Act defines Sustainable Development as 'the process of improving the economic, social, environmental and cultural well-being of Wales by taking action, in accordance with the Sustainable Development principle, aimed at achieving the Well-being Goals' (Welsh Government, 2015) . The certificate takes participants through each of the Sustainable Development or Well-being Goals and looks at why they were established (with a focus on the spirit of the Act, not legislation); and explores and proposes approaches that may move Wales forward towards achieving these Goals. It also looks at how the Welsh Goals relate to the United Nation's Sustainable Development Goals (UN, 2018) . Participants have an opportunity to consider what the Well-being Goals mean for them, their studies/employment, and their future as Welsh citizens. For participants not physically in Wales or not intending to stay in Wales on completion of their studies, the insight into the UN SDGs provided is pertinent. INSPIRE now asks that all interns (and those wanting to be interns in the future) take part in the certificate in order to deepen their understanding of Sustainable Development and the seven Well-being Goals of the Act.
Annual Report
Interns write an annual report on completion of their project, with a focus on recounting their experiences including a demonstration of the knowledge they have gained. As part of this process, they are asked to explain the following:  What they feel they have gained from their internship;  What the greatest challenges were and how they worked to overcome them;  Whether they learnt anything new;  If they could do something different, what would it be;  Were they happy with the level of support they received;
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How useful they think the internship was for the future e.g. employment; and  Whether or not they would recommend the internship programme to others.
Feedback Questionnaire Survey
Sustainability Quiz
Finally, 2017-18 academic year interns were asked to take part in a sustainability quiz at the start of their internships. The quiz, adapted from a questionnaire produced by the Oregon Episcopal School in 2006 was first used by the researcher in 2006 to examine built environment students' understanding of sustainability Hayles et al., 2008) . In this instance, it was considered useful as an induction exercise. Students answered 11 questions relating to sustainability. The questions aimed to establish their current perceptions, awareness and knowledge on sustainability issues as follows:
1 
Case Study Results
Since 2013 INSPIRE has supported 50 internships. These paid internships have given undergraduate students experience running campus-based sustainability initiatives over the course of an academic year. All participating students were encouraged to run their own activities, in their own way, under the supervision of their mentor. Table 1 outlines the crosssection of intern activities undertaken over the five years that the scheme has been running. Although the titles of the internships have evolved over time, the principal aims have remained the same, with a focus on: Energy, Waste and Recycling; Green Impact; and Fairtrade and Sustainable Food on campus. More recently internships were introduced that support the promotion and dissemination of sustainability and greening activities on campus through: Events and Campaigns; and Blog and Design. For an example of activities achieved by interns over the course of an academic year, see Table 2 .
Students are asked to write short case studies on their experience which can be shared via the INSPIRE blog and other social media platforms. Examples of two such case studies are outlined in Table 3 .
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In addition, three of the measures described above have been examined more closely for the Case Study research project, namely: Sustainability quiz (perceptions and awareness); Soft skills tracker (employability skills); and Final reports.
Sustainability Quiz
The Sustainability Quiz was introduced in the 2017-18 academic year to give interns an opportunity to reflect on their perceptions, awareness and knowledge of sustainability issues before starting their internships 1 . The results of this initial quiz are compared with the recorded development of their soft skills and feedback from their final reports, to evaluate any benefits derived from undertaking the internship. An analysis of distinct issues, themes or concepts was undertaken by extracting keywords from responses to each question posed in the sustainability quiz. This was used to help interpret, compare and summarise the interns' responses. A summary of the results can be found in Table 4 .
Soft Skills Tracker
Much of the learning shared by the interns through their final (as well as monthly) reports reflects on the soft skills they have gained from taking part in the internship programme. From this academic year, for the purposes of the Case Study, students have been asked to rate their key enterprise and employability skills via a soft skills tracker. Figure 1 provides an overview of the results of the interns' self-tracking of soft skills over a six-month period (November 2017 -April 2018 . Interns only provided complete data for five of the eight soft skills, as a result 'Time Management'; 'Organised'; and 'Computer/IT Skills' are omitted from the graph.
Internship Final Reports
More than one intern highlighted time management as their greatest challenge, juggling the expectations of the internship with their university studies. Other challenges included persuading external organisations to take part in university campus-based green events such 1 The intention is to run the quiz again at the end of their internships so that they can see how their answers have changed and potentially increased in complexity / sophistication (after following time spent focusing on sustainability issues. 1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59  60   n  a  t 
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as Fairtrade fortnight. Energy, Waste & Recycling interns described inertia from other students as a major challenge, for example: "Student engagement has been slow" (Energy, Waste & Recycling internship); "Engaging students in activities was by far the biggest challenge" (Energy, Waste & Recycling internship).
When asked to pinpoint exactly what they will take away from the internship, students described how much their knowledge and understanding of sustainability had increased during the internship: "I learnt a lot about sustainability" (Blog and Design intern); and "Taking the Sultest, Well-being of Future Generations Certificate and volunteering for Green Impact increased my knowledge of sustainability" (Blog and Design intern).
When asked what they would have done differently given the opportunity to undertake an internship again, students referred to behaviours they would change: "I would make more of an effort to attend events, taking more photos for the Blog and social media" ( 1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59  60   n  a  t 
"This is my second year as an [INSPIRE] intern and I would without doubt recommend that other students put themselves forward" (Energy, Waste & Recycling internship); and "This is a positive for life after university, to prepare for the world of employment" (Energy, Waste & Recycling internship).
Discussion
Knowledge acquisition
Behaviour change
Experiential learning
Development of soft skills
The soft skills tracker (Figure 1 ) corroborates feedback reported in the interns' monthly and final reports in reference to the interns' perceived positive development of their enterprise and employability skills. Over the six months that they tracked themselves, students reported an overarching improvement across five of the eight skills tracked (communication, leadership, problem solving, project management and teamwork). They provided incomplete data for three other skills (time management, organised and computer/IT skills) and as a result, it was not possible to map their progress. One student reported that they wished they had planned their time better. Overall, the students found it useful to think about the value of transferrable skills and consider whether they were improving/need help with them, over the course of the internship. In the future, students may benefit from a greater focus on and support developing their soft skills as an integral part of the internship training programme, rather than as a bi-product of the internship. After all, when asked why they wanted to take part in the internship programme, gaining professional, transferrable skills was a motivating factor.
Career progression
Feedback for INSPIRE
Conclusions
In this paper the author presents an exploration of the outputs of an internship programme, one of a number of campus-based sustainability activities that have been introduced at UWTSD to encourage student-led campus-based greening initiatives. A Case Study approach was undertaken, allowing the researcher to investigate the programme in its real-life context during the 2017-18 academic year. The researcher used multiple sources of evidence to gain as holistic a picture as possible. However the researcher recognises the limitations of the research, in particular the small sample size, which has resulted primarily in qualitative results being presented.
INSPIRE interns' feedback on their experiences of taking part in the programme are constructive. Interns report positive changes in their behaviours towards sustainability as well as encouraging feedback on their experiential learning, the development of their soft skills, and the creation of new knowledge. In addition they communicated perceived benefits for their future careers, with a number of students having already used the experience as a springboard to starting out on their chosen career paths. Moreover, the internship programme has raised the profile of campus greening activities, supporting the University's aim to embed sustainability throughout its campus, community and culture (in addition to and complimenting its learning, teaching and curriculum embedding activities). Indeed, reported outcomes from UWTSD's internship programme reflect the mutually beneficial relationships for student and institution as described by researchers such as Rowe (2007) .
Feedback from previous interns will be used to shape future internships. In particular for the next academic year, INSPIRE will look for opportunities to work more closely with University operations/departments/faculties and alongside University staff (both academic and support staff). INSPIRE will also consider lengthening internship timeframes, extending them beyond the traditionally used academic year, where requested by the intern and required for the project. There will also be a call for project proposals from undergraduate students in order to shape future internships that meet the needs of student body on campus, in the support of campus greening activities. Finally, it is intended that the data collected during the 2017-18 academic year for this research project will continue to be collected annually, in order to conduct a longitudinal study in the future . 1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59 1  2  3  4  5  6  7  8  9  10  11  12  13  14  15  16  17  18  19  20  21  22  23  24  25  26  27  28  29  30  31  32  33  34  35  36  37  38  39  40  41  42  43  44  45  46  47  48  49  50  51  52  53  54  55  56  57  58  59  60 
